mM'S WRITING TO READ PROGRAM: ONE TEACHER'S EXPERIENCE
The Computer Station-where a few children in the class are seated in pairs in front of IBM PC Jr.'s equipped with voice output. Over the two half-years that they are in the program, students are taught 42 phonemes and how they can be combined to produce 30 key words.
The Work Journal Station-where audio cassette tapes instruct students in fill1ng out "work Journals," then drill them on the new phonemes they learned on the computer. Each child has ten work Journals to complete in the two years.
The Writing/Typing Station-where the students write their own stories phonetically and read them to the teacher. They also can type these stories on typewriters.
The Listening Library Station-where students listen through earphones and follow along to recorded readings of children's books.
The Make Words Station-where the students have the choice of several types of activities, such as a felt 40 board, magnetic board, or letter cards to make the words learned on the computer; they also can recombine the letters to make new words.
Children have partners during the time they are in the Center. The children are supposed to stay at anyone station for about fifteen minutes, but it is also recommended that every child go to the Computer. Work
Journal. and Writing/Typing station each day. In large classes this does not prove possible, so students in our school are at these three stations about three times a week. The boys and girls each have a folder in which they keep their writings and the work journal they are currently working on.
A laminated schedule. a weekly list that shows the children which stations they will be working at each day. is taped on the back of each folder. which in tum is to be followed by the Writing/Typing Station. Therefore, correctly scheduling up to 30 students according to the criteria established by IBM is a very perplexing puzzle. During the first month of using the program. our kindergarten teachers spent nearly 4 hours each week attempting to schedule the students. Some of them finally went to an outside computer consultant in order to have a time-saving computer program designed to solve the scheduling problems.
Another problem is pairing each student with a partner. One partner may pass a test while the other may not. requiring one student to wait while the other partner reviews the words and retakes the test. One partner may be absent for a length of time, causing the other to get far ahead. Partners simply may not be able to work together, requiring that they be reassigned; but solving one problem through reassigning students often creates new difficulties because other paIrs will be disrupted.
Not only are the students scheduled tightly within the program. but also each child may not get enough individualized learning opportunities.
Though it is true that each child is allowed to proceed at his or her own rate in the Writing to Read program. this is individualized pacing, not IndiVidualized instruction. Learning styles and attention spans, considered Important to success in academic learning. are hard to provide for when all children are given the same program (14).
Another source of difficulty Is the rigid schedule that the children follow while In the Center. They spend fifteen minutes at each statton and then they must move on. Donald Graves refers to this "getting It down, moving along" routine as the "cha-cha-cha" curriculum ( work journals. but after that only a small amount is explained and then the tape goes blank for no apparent reason. This is confUSing for children.
Also. the boys and girls practice writing the letters and sounds of the words that are presented to them at the computer, an exercise that is nearly
Identical to a dull basal workbook assignment. And mastering the spelling of Isolated words learned on the computer before the children advance to the next cycle seems to be an unnecessary requirement. Finally. the "make words" page of the work journal proves very difficult for the immature child and usually necessitates one-on-one help.
At both the Computer and Work Journal Station, some pairs of children work at a faster pace than others. As these children start to get near the end of their ten work journals, the teachers using the program can see another problem surfaCing: What can be done with these children at the Computer and the Work Journal Stations after they finish their work at the computer and their ten work journals? To solve this problem, our school purchased "Bouncy Bee Learns Words," another IBM computer software package. We also use audio tapes and skill sheets at the Work Journal Station, wWch are availahle in our school.
Allis not perfect at the Writing/Typing Station either. Although it is gratifying that the Writing Station offers teachers the opportunity to work with a small group of children at a time, six at the most, the mere fifteen minutes allowed for this Interaction is often far too little. As Calkins says, "If students are going to become deeply Invested In their writing. and if they are going to draft and revise, sharing their texts with each other as they write, they need the luxury of time" (23). The tight scheduling of the Writing girls do a good job of typing their stories at this station. Some children get bored at the typewriters, however, and do not care about going there, while others do not get past the exploration stage and only play with the typewriters.
Things are better at the Listening Library Station, though even there some important Itmitations exist. The children usually sit qUietly and look at the books as they listen to the stories on the earphones. Even though they may not be following the words as much as the pictures, the enjoyment of literature is an Important part of the station. Unfortunately, there is no opportunity for the teacher to discuss the stories with the children.
There is nothing quiet about the Make Words Station, on the other hand. This Is the area that becomes the loudest because the children are doing the activities in groups of two or more. In a small area. such noise can become distracting. The resources here are also somewhat limited: two activities are supplied by IBM. but others must be provided by the teachers or the school.
Another concern has been raised by our second grade teachers.
They are wondering what type of writing activities these children should have next year. This concern remains unanswered. 
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